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Recommended Actions: Promotion

Recommended Outcome 1: 

SROG produces a clear and consistent message 

for Rep promotion and induction.

This survey found that the majority of Reps hear about the Student Rep 

system from the University in lectures. Reps have previously fed back 

that they do not understand the Students' Union role in the Rep system 

(page 7). A consistent message that shows our involvement, such as the 

Students' Union role in the induction process, and an explanation as to 

what has been achieved as a result of the Rep system, will help to close 

the feedback loop (issue raised  page 17) and making a difference is also 

a main motivation for becoming a Rep (page 8). This will also help to 

improve the Students' Union standing in representing the students' 

academic interests.

This survey has gathered feedback from hundreds of Reps, and many of 

them have reported that they feel they are more employable as a result 

of being a Rep (page 27). It was also measured that 'enhancing my CV' 

was one of  the main motivations for becoming a Rep (page 8). In 

promoting the Rep system with a consistent message, these accounts 

could be shared with all students, in order to promote the benefits of 

become a Rep, and to promote the system itself.

Recommended Outcome 2: 

Reps selection is driven by students, not staff.

Most Reps volunteered for their role (page 9); however this was seen as 

a satisfactory appointment process when roles were not contested 

(page10). There were however concerns when students were chosen by 

staff, as many Reps identified that Reps should be chosen for students by 

students. Staff selecting students should be used as a last resort, in 

cases whereby no student elects themselves or a classmate to become a 

Rep, after being given the opportunity to do so.

It is recommended therefore that staff do not select a student to 

become a Rep, as Rep selection should be by students for students.
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Recommended Actions: Support

Recommended Outcome 4: 

Improved dissemination of SSCM supporting 

materials.

Reps from all faculties, with a particular focus on students from SBS, 

reported issues with receiving notice, agenda, or minutes for Staff-

Student Committee Meetings (page 14 and 15). A comparison between 

faculties showed a link between satisfaction with the notice period for 

the meetings and the likelihood of attending at all (page  15 and 16). 

With distribution and satisfaction being notably lower for SBS students, 

this group were also less likely to use various methods for gathering 

feedback, and were much less likely to report that they gave feedback to 

staff (page 22). There are therefore clear links between effective SSCMs 

and the overall effectiveness of the Student Rep system. 

It appears that there are clear inconsistencies between faculties that 

need to be addressed for each of these issues, in order to ensure a 

consistent student experience.

Recommended Outcome 3: 

Improved Handbook dissemination and 

training session promotion.

It was found that almost a quarter of our Reps did not receive a 

handbook or attend a training session; this was a particular issue for 

students in the HWB faculty (page 11 and 12). Subsequently, this led to 

Reps being reportedly less satisfied with the Handbook itself, and with 

the training sessions. A focus is needed for staff to promote the 

Handbook and the importance of the training sessions. This is key in 

ensuring that the same levels of support are given to Reps from each 

faculty, and that our Reps are fully supported.
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Recommended Actions: Effectiveness

Recommended Outcome 6: 

Staff ensure Reps are informed of any and all 

actions taken as a result of feedback.

Reps who have been satisfied in their role consistently reported that 

they felt they had been listened to and effective in the role, as they had 

been able to see the changes made as a result of their meetings. 

Conversely, students who were not satisfied most frequently reported 

that this was because they felt nothing had been done as a result of 

their work (page 17 and 18). Ensuring 'actions taken' are sent out as a 

mandatory part of the SSCM process (in addition to notice, agendas, 

and minutes) will help to inform Reps of how feedback is being 

addressed, and can help them to be more effective in their roles.

Recommended Outcome 5: 

Feedback resources are provided to all Reps at 

the start of the year.

In order to address the difficulties that Reps have reported in gathering 

feedback from their classmates, students should be provided with 

resources to gather feedback (page 21-22). This includes information 

on what issues are prevalent in their area, changes that the University 

are planning to implement so these can be evaluated by the Reps, 

template questionnaires and access to survey software, and the ability 

to send emails to all students on their course in order to distribute 

surveys and contact students with regards to their work in their roles. 

This will not only improve Reps' ability to gather feedback, but also to 

formalise the feedback and effectively communicate this to staff.
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Methodology and Respondent Profile
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Overview
This piece of research was planned and managed by the Academic 

Representation Manager with support from the Student Watchdog Team, in 

order to measure the experience of Students Reps and their opinion of the 

effectiveness of the system itself. The research has been conducted annually 

since 2011, however has changed throughout that time. Some questions have 

remained the same allowing for  year-by-year comparisons, to show change 

over time.

Quick Facts:

• Number of responses: 448 (387 completed)

• Survey open: 13 April 2017 - 18 May 2017

• Number of questions: 43

• Promotion: Via Facebook and Email, with incentive

Analysis description 
Quantitative data from the survey was analysed and checked. Questions are 

reported individually in a structure that reflects the arrangement of the survey 

itself. 

Demographic breakdown of the data has been conducted where possible. 

Regarding the free-text feedback, key themes were identified, and key verbatim 

quotes have been extracted and included to reference the findings. 

This survey was responded to by 448 Student Reps with the incentive to win a 

cash prize of either £50, £25, or £25.  Not all participants answered all 

questions in the survey, with a small percentage skipping questions or not 

completing the survey in full. 

A full breakdown of demographic details can be seen above. The survey is 

comprised of mostly closed questions, with a small number of open ended 

questions allowing for free-text feedback. The survey was conducted online via 

Survey Monkey, allowing for Student Reps to self-complete between April and 

May 2017.
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Level 7

Level 6

Level 5

Level 4

By Year Group
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SU Website

Another student

Rep Recruitment: Discovery

Trend Analysis
The graph left shows change on 

previous year data, with the red line 

representing the latest data set.

There have been slight variations 

between years for how students have 

heard about becoming a Rep, 

however no changes have shown a 

significant increase or decrease over a 

three year period.

Overall Findings

The graph above shows that 

students have overwhelmingly 

reported that they heard about 

the Rep system from University 

staff in a lecture or seminar. 

This continues to be the most 

commonly used way of informing 

students about the system, and it 

could be argued that a consistent 

message via staff would help 

strengthen consistency of the Rep 

system across faculties.

SBS

HWB

D&S

ACES

By Faculty

Demographic Analysis
The graph above (Faculty) shows slight variations by 

faculty. Notably, ACES students appear to make 

slightly greater use of Shuspace and have found out 

about the Student Rep system via this medium. 

Conversely, HWB students reported to have little 

contact from the Students' Union about the Rep 

system.

The graph above (Year Group) shows slight variations 

by year group. Notably, Level 4 students are notably 

more likely have heard from the Students' Union in 

lectures and seminars. Furthermore, no final year 

students or postgraduate students heard about the 

Rep system during fairs or events, 
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Rep Recruitment: Motivations

Trend Analysis
The graph above shows change on previous year data, with the red line representing the latest data set. 

Changes here are larger than found in the previous question. There have been slight but consistent 

upward trends of 'to get a Hallam Award' and 'No one else would do it' as motivations for becoming a 

Rep in the past three years. The reason of 'being involved' have shown wide variations over the last 

three years, dropping notably from the previous year

Overall Findings

The graph above shows that 

students have various motivations 

for why they have become a Student 

Rep. The most frequently occurring 

motivation is to enhance their CV, 

which was a motivation for almost 

three quarters of our Student Reps.
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Demographic Analysis
A demographic breakdown of the data for this question found the following:

• D&S and SBS students were significantly more likely to be motivated because they 'like to be 

involved in extra-curricular activities'

• ACES students were most likely to become a Rep to 'address specific issues on their course'

• Undergraduate students were significantly more motivated to become a Rep to 'enhance their CV' 

than postgraduate students

• Final year students were more likely to become a Rep because they wanted to 'make a difference' in 

comparison to any other year group.
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Rep Recruitment: Appointment Process

Overall Findings
The graph above shows that there are 

several different ways in which Reps are 

selected, however volunteering for the 

role is by far the most common way in 

which this occurs.

The Student Rep system should be 

appealing to students, which in turn 

should lead to several students wishing 

to become a Rep on a single course. This 

would then require a vote by the 

students on that course. When students 

'volunteered', this means they have ran 

unopposed, as there was no need for a 

vote. Students have been chosen by staff 

when no students has volunteered to 

become a Rep on that course.

Trend Analysis
The graph right shows change on 

previous year data, with the red line 

representing the latest data set. 

Changes here are larger than found in 

the previous question.

There have been variations between 

years for how students were 

appointed, such as the increase in 

2017 of the proportion of Reps that 

have been chosen by staff.

Demographic Analysis
For the circular graphs left and right, 'continued in 

role' has been removed, so we can see how new 

Reps have been appointed. 

The graph left (faculty) shows differences between 

faculties, with a very low proportion of reps being 

voted by students in D&S and SBS. D&S also had 

the highest proportion of Reps that were chosen 

by staff, which could suggest the need for greater 

promotion in this faculty.

The graph right (year group) shows some 

differences between years, however the 

appointment process varies significantly more by 

faculty than by year group.
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Rep Recruitment: Appointment Process

Overall Findings
The graph above shows that the vast 

majority of Reps were satisfied with the 

appointment process on a scale of 1 (not 

at all satisfied) to 5 (very satisfied).

The graph below shows how satisfaction 

(i.e. 4 and 5 responses) has increased 

from last year. With more being selected 

by staff than volunteering, 

it could be argued that

a selection process

is preferred over

students putting

themselves

forward to

become a Rep. 

SBS
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ACES

By Faculty
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By Year Group

Demographic Analysis
The graph left (faculty) shows differences between faculties, HWB 

students being the least satisfied. Interestingly, this  faculty had 

the highest proportion of students being voted in, which could 

have had a negative impact on satisfaction with the appointment 

process.

The graph right (year group) shows notable difference between 

years. Satisfaction is lowest with postgraduate students, and 

highest for level 5 (second year) students. This could be linked to 

the proportions of Reps being chosen by staff, with Level 5 

students having the lowest proportion of staff choosing Reps, and 

Postgraduate students having the highest proportions.

Free-text feedback

"Is there anything we could do to improve it?"

• Most liked the flexibility of the appointment 

process by course, but some commented that 

this seemed rushed in some courses

• It was felt more information could be given at 

an earlier time, to encourage more to be 

involved.

• Some felt that it staff choosing students to be a 

Rep should be a last resort, as it is important 

that students chose who represents them.

• Some students felt that a confirmation email or 

a more formal appointment process would be 

appreciated.

• Overall, there was a real focus in the 

comments of improving knowledge about the 

system 

"There could possibly be more publicity around 

both campuses about being a Student Rep and 

more emails about how to become one." - (D&S 

Level 4)

"I didn't really get a confirmation until I got an 

email about the training event." - (ACES Level 5)

"Was very rushed, it was mentioned but then no 

one spoke about it until it was like 'right we need 

student reps sorting today who is going to do it'."

- (D&S Level 6)
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Support: Rep Handbook
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Overall Findings
The graph above shows the breakdown 

of how students received their Rep 

Handbook, if at all.

The graph below shows the satisfaction 

with the Rep Handbook itself. Just over 

half who received the handbook were 

satisfied with its presentation and 

contents.

Trend Analysis
The graph above shows change on previous year 

data, with 'not received' and 'don't know' 

removed. The data shows improvements in the 

proportion of students receiving the handbook 

over the last three years, with more students 

receiving it than ever.

The graph below shows satisfaction with the 

handbook, with both 'strongly agree' and 'agree' 

responses added together to form an overall 

percentage. This graph shows that satisfaction 

with the handbook has also increased in the last 

year.

2015

2016

2017

Demographic Analysis
The two graphs above shows receipt of the Rep Handbook 

to be particularly poor for HWB students, and much higher 

for ACES and SBS students. SBS students particularly are 

more likely receive both paper and electronic copies. 

Distribution has been particularly poor to Level 6 (final year 

undergraduate) students.

The two graphs below shows satisfaction with the handbook 

by faculty and year group. As expected, there is a strong 

correlation between receipt and satisfaction. Effective 

distribution is key to improving Rep satisfaction with the 

support they receive.

RECEIPT OF THE REP 

HANDBOOK

SATISFACTION WITH 

THE REP HANDBOOK
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Demographic Analysis
The two graphs above shows training attendance to be 

particularly poor  again for HWB students. Attendance was 

slightly higher with first year (Level 4) and second year 

(Level 5) students. Promotion of 'returner Rep' training 

could boost numbers with final year (Level 6) students, with 

this group reporting the lowest training attendance.

The two graphs below shows satisfaction with the handbook 

by faculty and year group. There appears to be a correlation 

between being more likely to attend and  being more highly 

satisfied. The faculties and year groups that showed higher 

satisfaction with the Handbook also showed higher training 

satisfaction. 
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Overall Findings
The graph above shows that over three 

quarters of all Reps who responded to the 

survey attended a training session.

The graph below shows the satisfaction 

with the training sessions themselves. Just 

over half who received the handbook 

were satisfied with its presentation and 

contents.

Trend Analysis
The graph above shows change on previous 

year data, with attendance increasing from 

last year, however still down from 2015.

The graph below shows satisfaction with the 

handbook, with both 'strongly agree' and 

'agree' responses added together to form an 

overall percentage. This graph shows that 

satisfaction with the training sessions 

remaining broadly the same from last year, 

suggesting changes made to the training 

programme may have affected attendance 

only.

TRAINING 

ATTENDANCE

TRAINING 

SATISFACTION
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Support: Training Sessions
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Specific session attendance (above)
The graph above shows the proportion of respondents that attended each training session. 

Gathering and presenting feedback was attended by most of the respondents, however the 

majority of participants elected that they did not attend any of the above sessions. The 

disparity with the previous question of general attendance (whereby most believed they had 

attended a training session) could suggest that participants often could not remember which 

of the exact training sessions they attended. 

A suggestion for improving this section therefore would be to capture attendance numbers 

and satisfaction at the time, rather than towards the end of the academic year.

Specific session attendance (left)
Participants who stated they did not attend any 

training sessions were asked why, with several 

reasons preselected. The most common reason for 

non-attendance was due to timetabled classes 

and/or other commitments, which were reasons 

for more than half to attend.

A suggestion for increasing attendance therefore 

could be to hold the sessions outside of timetabled 

hours, or to repeat the session at various times.

Free-text feedback

"Are there any other training sessions you would 

like to see conducted?"

• Several Reps commented on not being able to attend 

sessions when asked if there were any other sessions they 

would like to see conducted, suggesting time is an 

overriding issue for some.

• There were numerous suggestions relating to confidence 

building, particularly from first year students.

• Other suggestions for training sessions included conflict 

management, time management, and how to approach 

strangers on their course

• Promotion of the training sessions was also included in 

suggestions

"i was not well informed of the training sessions 

and because of this didn't attend..." 

- (ACES Level 4)

"Building enough confidence to speak with 

people you're unfamiliar with." - (D&S Level 4)

"I would of liked to hear about some of the 

other courses such as negotiating and conflict. I 

did not hear about that training session." 

- (HWB Level 5)
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SSCM: Attendance and Notice
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Overall Findings
The graph above shows that majority of 

participants attended staff-student 

committee meetings for their course at 

some point during the year.

The graph below shows the vast majority 

of participants who did attend received 

notice of the meetings before they went.

88.8%2015

90.2%2016

89.2%2017

Receipt of notice

Trend Analysis
The graph above shows change on previous 

year data, with attendance increasing from 

last year, however still down from 2015.

The graph below shows satisfaction with the 

handbook, with both 'strongly agree' and 

'agree' responses added together to form an 

overall percentage. This graph shows that 

satisfaction with the training sessions 

remaining broadly the same from last year, 

suggesting changes made to the training 

programme may have affected attendance 

only.

STAFF-STUDENT 

COMMITTEE 

ATTENDANCE

RECEIVING NOTICE 

OF MEETINGS

Demographic Analysis
The two graphs above show clear variations between faculties 

and year group. Attendance is notably lower for SBS and HWB 

students, bringing down the overall average. Attendance by first 

year (Level 4) students has also been particularly poor, and 

therefore these areas could be a focus going forward.

The two graphs below shows receipt of notice for meetings to 

be fairly consistent across all faculties and year groups. There is 

a slight difference again for SBS and first year (Level 4) students, 

with attendance and receipt of notice being measured as lower 

for this group. This could suggest a link between the two, and 

therefore improving these issues may require a targeted 

approach.
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SSCM: Agenda and Minutes
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Overall Findings
The graph above shows that majority of 

participants attended staff-student 

committee meetings for their course at 

some point during the year.

The graph below shows the vast majority 

of participants who did attend received 

notice of the meetings before they went.

Trend Analysis
The graph above shows change on previous 

year data, with receipt of agendas 

remaining similar to last year. There has 

been a slight decrease, however this is only 

marginal.

The graph below shows the change in the 

proportions of students receiving minutes of 

the meetings in the last three years. Again, 

this is similar to previous years, suggesting 

there has been little change to this process 

in the last three years.

RECEIVING 

MINUTES

RECEIVING 

AGENDAS

Demographic Analysis
The two graphs above show very large variations between 

faculties in students receiving agendas. SBS students are 

significantly less likely to receive agendas, whereas ACES 

students are much more likely. There are slight differences 

between year groups, however the faculty differences stand out.

The two graphs below shows receipt of notice for meetings to be 

very different across all faculties. D&S students are very likely to 

receive minutes whereas SBS students are very unlikely to 

receive the minutes. There are some inconsistencies between 

year groups, with first year (Level 4) students being most likely to 

not receive minutes. This inconsistency needs to be address if 

this aspect is to be improved.
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SSCM: Contribution
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Overall Findings (above)
Participants were asked to what extent they agreed with two 

statements, and this is shown above (Definitely agree and agree 

only). 

Trend Analysis (left and right)
The circular graphs (left and right) add both 'definitely agree' 

and 'agree' responses together. The graph left shows students 

feel slightly more able to contribute in this academic year in 

comparison to the last, whereas satisfaction with receiving 

sufficient notice remains the same.

Demographic Analysis 

(lower left and lower right)
The two smaller graphs left show contribution to be fairly 

consistent between faculties, and appearing very high in ACES. 

Contribution varies slightly between year groups, with 

postgraduate (Level 7) students feeling most satisfied in this 

area.

The two smaller graphs right shows some variation between 

faculties and year groups. SBS students show notably lower 

levels of satisfaction with notice, which could be linked not only 

to slightly lower consistency in receiving notice, but due to being 

less likely to attend meetings and receive minutes and agendas.  

Definitely

agree

Agree
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SSCM: Actions and Effectiveness
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Overall Findings
The graph above shows agreement with 

the statement 'I felt what was discussed 

at these meetings led to changes being 

made'.

Three quarters of participants agreed 

with the statement, which is positive. 

The circular graph below adds together 

the 'Strongly agree' and 'agree' answers, 

to make an overall satisfaction

rating for the last two

years. Overall, Student

Reps are now slightly

more likely to feel

that actions have

been made as a

result of their work.

Free-text feedback

"Reasons for rating..."

When asked why a rating was given, both the positive and negative comments tended to be linked to only a few 

issues - whether communication was effective and frequent, whether a change was made as a result, and whether 

a detailed follow up from staff was given.

Quotes below in green show comments from those who selected 'Strongly agree'/'Agree', orange from those who 

selected 'neither' and red from those who selected 'Disagree'/'Strongly Disagree'.

"Course leader often emails 

us with outcomes of 

particular changes based 

on things discussed in the 

meetings." 

- (ACES Level 6)

"because a lot student 

views was taken into 

account and changes was 

made where possible" -

(HWB Level 6)

" I was able to pitch lots of 

ideas and have a good 

brainstorm with the 

leaders." - (SBS Level 4)

"Mostly, I agree, however... 

...I feel that my feedback is 

being swept under the 

carpet." 

- (D&S Level 6)

"Some issues were tackled 

and changes made 

however others were not. I 

felt that the issues not 

changed were not taken 

seriously " - (HWB Level 6)

"I can't say I personally saw 

much change" - (D&S Level 

6)

"The meetings I attended 

no-one turned up and I had 

no notice of cancellation." 

- (SBS Level 4)

"Majority of things didn't 

change or excuses were 

made" - (D&S Level 7)

"I have not received any 

proof that anything 

discussed was carried out." 

- (D&S Level 6)

"... changes could not be 

made and that wasn't 

communicated back to 

myself." - (HWB Level 5)
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SSCM: Actions and Effectiveness

SBS

HWB

D&S

ACES

By Faculty

Level 7

Level 6

Level 5

Level 4

By Year Group

The graph left shows 

differences between 

faculties, with SBS 

students having by far 

the lowest levels of 

confidence that 

changes are being 

made as a result of 

their actions. SBS Reps 

have also previously 

shown they are less 

likely to attend SSCM, 

receive notice, 

agenda, or meeting 

minutes. 

Free-text feedback

"How could these meetings be improved?

The graph right (year 

group) shows there 

is some variation 

between year 

groups, however 

final year students 

are least likely to 

agree that their 

actions have made a 

difference or impact.

Demographic Analysis
Taking the answers from the previous page, the 

circular graphs add both 'strongly agree' and 

'agree' responses together.

"I sometimes feel like one per 

semester isn't enough, especially 

when problems arise later on in the 

modules. I also feel like sometimes 

there isn't enough time to get through 

everything from the different levels, 

so you could make them longer, or as I 

said more frequent?"

- (ACES Level 5)

"by making sure all student course 

reps turn up to the meetings so more 

discussions can occur" - (D&S Level 5)

When asked how to improve the meetings, several themes emerged from the comments received. 

Comments mostly focused on increasing length or frequency of the meetings, better attendance from 

both staff and Reps, more notice of the meetings and circulating actions after the meeting, more 

promotion of the meetings, and having meetings occur outside of teaching hours.

"More notice of meetings is 

essential..." - (SBS Level 6)

"Receive minutes from previous 

meetings so we can check on progress 

of previous discussion" - (ACES Level 4)

"Arrange at a time more staff could 

attend" - (HWB Level 7)

"A more obvious review of progress. 

What was needed and then, were 

these needs met?" - HWB Level 5)

With consideration for the two open questions on this topic, it appears that Reps would like more 

opportunity to feed back to staff (with issues such as attendance at meetings and frequency of the 

meetings reoccurring), and for actions to be seen as a result of the meeting. It could be argued that this 

shows the importance particularly for distribution of meeting minutes with actions, and regular follow 

ups with Reps to show what is being done as a result of their work.
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46.0%2017
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Perceived Engagement: Overall
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Staff 
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Trend Analysis (below)
The three circular graphs (below) add both 'definitely agree' and 'agree' 

responses together, and show how perceived engagement has changed. 

Although perceived staff engagement has remained at the same since the 

previous academic year, perceived engagement of other students and the 

Reps themselves have decreased slightly since last year. This could be a cause 

for concern, as an effective Rep system relies on strong engagement with the 

programme itself. 

A further breakdown of the data could show if there are key areas where 

engagement is lower.

Overall Findings (above)
The graph above shows agreement with three statements: 

• 'I am engaged with the Student Rep system' (Self engagement)

• 'The students on my course are engaged with the Student Rep system' (student 

engagement)

• 'The staff on my course are engaged with the Student Rep system' (self 

engagement)

Overall, engagement is perceived to be high with staff and the Reps themselves, 

however is perceived as notably lower with other students on their course. It is 

interesting to note that one in five Student Reps did not feel that they were 

engaged with the Rep system themselves.

Definitely

agree

Agree
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Perceived Engagement: Breakdown
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Self engagement breakdown 
The circular graphs above highlights how perceived self engagement varies 

somewhat by faculty and year group. Notably, self engagement is lowest in SBS, and 

this could be linked to the previously noted issues in this faculty. First year (Level 4) 

and postgraduate (Level 7) Reps also show lower levels of engagement.

Staff engagement breakdown
The circular graphs below highlights how perceived staff engagement varies largely 

by faculty whereas it appears much more consistent by year group. Staff from SBS 

were perceived specifically as having lower engagement, which again could be linked 

to issues in this faculty.

Student engagement breakdown 
The circular graphs above highlights how perceived student engagement varies by 

faculty and year group. Again, student engagement is lower in SBS, but not to the 

same extent as Self or Staff engagement. D&S student engagement is notably high, 

as with all other types of engagement.

Comments

It could be argued that there is a link between engagement and 

various materials linked to the Staff Student Committee Meetings 

(SSCM). SBS Reps for example perceive staff in their faculty to be 

significantly less engaged then their counterparts in the opposing 

three faculties.

Whilst the direction of cause and effect with regards to lower 

engagement and issues Staff Student Committee Meetings is 

unclear, there is clear work here to ensure more staff and Reps in 

this faculty are not only engaged with the Student Rep system, 

but are given the resources to effect change (SBS students are 

the least likely to believe that their role has had a positive effect 

on their course.

SBS

HWB

D&S

ACES

By Faculty
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Gathering Feedback
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Free-text feedback

"What would help you to gather feedback from students?"Overall Findings
The graph above shows agreement with 

the statement 'I found it easy to gather 

feedback from the students on my 

course'.

Two thirds of participants agreed with 

the statement, suggests there is room 

for improvement. The circular graph 

below adds together the ''Definitely 

agree' and 'agree' 

answers, and this 

shows that the

proportion of 

Reps who find

it easy to gather

feedback has 

increased from 

last year.

Demographic Analysis
The circular graphs add both 'definitely agree' and 'agree' responses 

together.

The graph left shows differences between faculties, with HWB Reps 

finding it most difficult to gather feedback from staff.

The graph right (year group) shows there is some small variation 

between year groups. First year (Level 4) were most likely to report that 

they found it easy to gather feedback, which could suggest the training 

session have been more effective in recent years.

"A time slot at the end of each semester with all the 

students to voice their issues to me about the 

course..." - (ACES Level 5)

"Have an online submission page for each course on 

the blackboard site where students can add 

comments anonymously " - (HWB Level 6)

"If a blanket feedback form was created to help aid to 

achieve a holistic view of the student experience" -

(SBS Level 5)

"Email addresses for the students." - (D&S Level 7) 

When asked what would help Reps gather 

feedback, several suggestions were made. 

Firstly, a pre-prepared survey that the Reps 

could distribute was frequently suggested, so 

that feedback can be gathered formally and 

consistently. Suggestions were also for an 

online platform that could be used as a forum 

and to receive feedback, however many 

suggested using SHUspace or BlackBoard over 

the Unitu platform. Some Reps asked for the 

ability to email all students on their course, so 

they can inform students of their work and ask 

them to feed back to them directly. The use of 

lecture shouts or a small period of time during 

scheduled teaching to address students was 

suggested, which could help the Reps contact 

students when they are all in one place.
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Gathering Feedback
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Overall Findings (above)
Participants were asked which methods they used to gather feedback from their course 

mates.  Participants were able to select multiple answers, and the vast majority use "face-

to-face" as a method. Social media was also used to gather feedback by two out of three 

Reps. 

Trend Analysis (below)
The use of emails has decreased dramatically over the last two years by a significant 

amount. The use of surveys has increased consistently, but still remains used by only one in 

five Student Reps. This could however show that Reps are becoming more interested in 

surveys as a feedback tool, which the Students' Union could report.

ACES D&S HWB SBS

Face to face 81.3% 80.8% 77.5% 71.6%

Social Media 63.5% 58.3% 64.0% 48.4%

E-mails 26.0% 31.7% 33.3% 30.5%

Lecture shouts 11.5% 26.7% 24.3% 17.9%

Surveys 12.5% 17.5% 25.2% 12.6%

Shuspace 4.2% 8.3% 3.6% 2.1%

Level 4 Level 5 Level 6 Level 7

Face to face 77.3% 79.7% 79.5% 69.1%

Social Media 60.5% 62.5% 56.3% 50.9%

E-mails 26.9% 28.9% 33.9% 34.5%

Lecture shouts 16.0% 21.1% 21.4% 29.1%

Surveys 15.1% 18.8% 16.1% 23.6%

Shuspace 3.4% 7.8% 4.5% 1.8%

Faculty Breakdown
• SBS Students were notably less likely to gather feedback using 

this data, however this is particularly striking for social media.

• HWB students show the highest preference for survey use 

and lecture shout outs, which could be a focus for distribution 

of survey templates if we choose to produce these.

Year by Year Breakdown
• Postgraduate students are notably more likely to use lecture 

shout-outs as a method of gathering feedback, however 

spend less time speaking face to face with their classmates.

• First year students appear reluctant to do lecture shout outs, 

and developing confidence of these students could be a focus.

0%

10%

20%

30%

40%

50%

60%

70%

80%

90%

100%

Face to face Social Media E-mails Lecture

shouts

Surveys Shuspace

2015

2016

2017



23

Student Research

ACES D&S HWB SBS

Assessment and 

Feedback
52.1% 64.2% 58.6% 49.5%

Timetabling 50.0% 44.2% 50.5% 44.2%

Teaching Quality 51.0% 44.2% 37.8% 50.5%

Course 

Organisation
36.5% 45.0% 40.5% 29.5%

Placements 13.5% 11.7% 36.0% 11.6%

Contact Time 13.5% 15.8% 9.0% 12.6%

Learning Resources 13.5% 13.3% 6.3% 13.7%

Library facilities 10.4% 15.0% 3.6% 8.4%

IT facilities 18.8% 10.8% 1.8% 2.1%

Issues Raised and Achievements
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Overall Findings (above)
Participants were asked which methods they used to 

gather feedback from their course mates.  

Participants were able to select multiple answers, 

and the vast majority use "face-to-face" as a method. Social media was also used to gather 

feedback by two out of three Reps. 

Trend Analysis (below)
There have been some variations over the past three years, however there are no issues 

that have increased consistently over the three years. The top 4 biggest issues raised by 

Reps have varied each year, suggesting there is no one issue that affects students.

Faculty Breakdown
• Almost two out of three D&S students raised issues with 

'assessment and feedback' on their course. This could be a 

focus for Student Research in the future.

• Timetabling issues were consistently raised across all 

faculties.

• Teaching Quality as an issue was raised specifically in ACES 

and SBS

• Placements as an issue was overwhelmingly raised by HWB 

students

• ACES students have been particularly concerned with IT 

facilities, which is likely to be specifically due to the 

Computing department.
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Feedback to Staff: Methods
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Overall Findings (above)
Participants were asked which methods they used to feed student views back to 

staff. Staff-Student Committee Meetings (SSCM) were the most frequent ways to 

feed back to staff, however half of all students also fed back through informal face 

to face discussions.

Trend Analysis (below)
There appear to be some small variations in methods over the last few years. 

Attendance at SSCMs have decreased consistently but slightly over the last two 

years. There has been an increase in the proportion of face-to-face discussions 

since last year. Overall however, the way in which students feed back to staff has 

remained fairly consistent over the last few years.

ACES D&S HWB SBS

Staff-student 

meetings
76.0% 77.5% 64.0% 40.0%

Face-to-face 

discussions 
51.0% 46.7% 48.6% 47.4%

Email 34.4% 31.7% 30.6% 28.4%

Level 4 Level 5 Level 6 Level 7

Staff-student 

meetings
67.2% 68.8% 68.8% 49.1%

Face-to-face 

discussions 
37.8% 52.3% 48.2% 61.8%

Email 32.8% 32.8% 25.9% 29.1%

Faculty Breakdown
• ACES students are most likely to consistently use various 

ways to feed back to staff.

• SBS students were notably less likely to feed back to staff 

via SSCMs, however this was not made up by other 

methods (suggesting much feedback is shared)

Year by Year Breakdown
• Postgraduate students heavily favour face-to-face 

discussions over formal SSCMs to feedback.

• Conversely, first year students (Level 4) were least likely to 

use face-to-face methods, suggesting confidence with this 

method develops over time.

Suggested Actions
• Email is used by all year groups and facilties, and could be 

used to formalise feedback for those not attending SSCMs
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Feedback to Staff: Frequency
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Free-text feedback

"What would help you communicate better to staff?"

Faculty Breakdown 

(mid left)
ACES students are not most likely to 

consistently use various ways to feed back 

to staff (previous question), but do this on a 

more regular basis. Also SBS students were 

notably less likely to feed back to staff via 

SSCMs, this group did not report 

significantly less frequent feedback to staff.

Year by Year Breakdown (bottom 

left)
First year (Level 4) students stated that they 

spent significantly less time in their role 

feeding back to staff, which could suggest 

that methods for feeding back does not 

necessarily suggest time spent in the role.

Overall Findings (top left)
Participants were asked on average 

how often they communicated with 

staff about feedback from students. 

The answers to this question 

suggests that only a small number 

of Reps regularly feedback to staff 

on a monthly basis or more. 

There have been little changes in 

the last two years for the answers 

to this question.
"More meetings, smaller ones about different subjects about 

feedback on how to improve lectures and seminars" - (HWB 

Level 6)

"Sometimes staff would not respond to emails after a number of 

weeks of trying to contact them..."- (D&S Level 4)

"Communicating with the staff I found easy to do, they were all 

approachable and willing to listen. The issue was getting things 

raised at a higher level to try and get things changed." - (SBS 

Level 7)

"If we had evidence that the problem was occurring so that we 

could proof it needed changing. " - (HWB Level 5)

"Students need to be more helpful and staff needs to be more 

interested." - (SBS Level 7)

There were several themes within the suggestions for improving communication 

with staff. One of the most common themes was for the need for more formal 

meetings with staff members, to be able to regularly channel feedback. A further 

theme was for staff to be available for contact more informally, such as in person 

and via email. The need for more structured channels to ensure feedback was 

getting to higher levels was noted, as well as the need for better feedback itself 

(e.g. more formalised data).
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84.4%2017

Ease of 
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Overall Findings
The graph above shows agreement with 

the statement 'I found it easy to 

communicate students' views to staff'.

The majority of participants agreed with 

the statement, which suggests that most 

Reps can effectively feed back to staff. 

The circular graph below adds together 

the 'Strongly agree' and 'agree' answers, 

and this shows that the

proportion of 

Reps who find

it easy to 

communicate 

views back to

staff has increased 

slightly from last year.

Feedback to Staff: Ease
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Demographic Analysis
The circular graphs add both 'strongly agree' and 'agree' 

responses together.

The graph left shows differences between faculties, with SBS 

Reps being more likely to feedback views to staff. This is likely to 

be linked with issues in SSCM attendance, as this specific group 

did not have issues with gathering feedback in comparison to 

others.

The graph right (year group) shows there is some variation 

between year groups. First year (Level 4) and final year (Level 6) 

were least likely to report that they found it easy to feed back to 

staff. 

Comments

Whilst most Reps appear satisfied with gathering feedback and subsequently discussing 

this with staff, there do appear to be some issues that could be improved. Some have 

highlighted the need for more formalised feedback, which can subsequently be delivered 

to staff in a formal way. Engagement from fellow students seems key to this, and many 

Reps suggest that recognition of their importance from both staff and students not only 

helps them to feel valued, but will help to improve these aspects of the role. There are also 

many students who recognise that staff have worked well with them, and have made 

changes as a result of their feedback. Closing this feedback loop appears to be key however 

to ensuring what is being done is effective, and to show students that the Rep role plays a 

key part in representing their academic interests. This also has a large positive impact on 

the Reps own satisfaction with the role.
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Demographic Analysis
The circular graphs add both 'strongly agree' and 'agree' responses 

together.

The graph left shows only very small differences between faculties, 

with satisfaction being slightly higher in ACES, however remaining 

largely consistent across all faculties.

The graph right (year group) shows far more variation with overall 

satisfaction. As we have established that there are significant 

differences between faculties, it could be argued that different year 

groups have differing expectations that may or may not be being met.

Overall Findings
The graph above shows agreement with 

the statement 'I would recommend 

being a Student Rep to a friend'.

The majority of participants agreed with 

the statement, which suggests that the 

Rep system has well received. The 

circular graph below adds together the 

'Strongly agree' and 'agree' answers, 

and this shows that 

overall satisfaction

with the Rep

system has 

decreased

slightly from

last year,

however remains

high overall.

Free-text feedback

"What do you feel you have gained from being a Student Rep?"

"I have a better understanding of how students can 

make a difference and improve their education 

experience" - (HWB Level 5)

"Confidence and networks throughout the University 

with members of staff that I hope will prove very 

useful in later years." - (D&S Level 4)

"...The ability to negotiate, minute and feedback from 

meetings is something that I think will become more 

and more important in my career and I'm glad I gave 

it a go." (D&S Level 6)

The most commonly occurring themes found 

were that students gained skills such as 

communication skills, time management, and 

team-working. What is clear from a large 

number of comments however was that for 

many Reps, the role developed their 

confidence in their own abilities, and 

confidence in approaching others. Both the 

skills listed and their developed confidence 

were both seen as a boost to their own 

employability in their future career. Finally, for 

some students, the role has given them an 

insight into the workings of the University, and 

an understanding of how teaching and learning 

works at Sheffield Hallam. 


